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Philosophy 

Oakfield Lodge School works to ensure that the education students receive is 
personalised to meet their individual needs and designed to give them the personal 
skills, academic knowledge and understanding necessary to be able to make 
informed choices for their future. It aims to prepare students for a return to 
mainstream or special settings, as appropriate for the individual.  

 

Aims and Objectives 

This Teaching and Learning Policy is intended to promote consistency and high standards of 
achievement. At Oakfield Lodge School, we aim to provide a caring, supportive and stimulating 
environment with high quality teaching, through which to foster: 

 An enquiring mind which wants to learn every day 

 Independent learners who are confident, flexible and able to cooperate with others as 
they learn 

 Imagination and creative expression through a wide range of media 

 Conscientious young citizens of our multi-cultural society who are tolerant and respect 
others’ values 

 Pride in achievement and a desire to succeed 

 Effective links between learning at Oakfield Lodge School, the home and the 
community, which promote aspiration and high expectations 

 High levels of literacy, numeracy and other cross-curricular skills 

 Equality of opportunity for all 

 

Effective Learning 

Teaching colleagues at Oakfield Lodge School know what excellent teaching and 
learning looks like. To ensure this remains at the forefront of Oakfield Lodges’ work, 
relevant, well-informed and up-to-date in-house training on pedagogy and practice is 
delivered to staff through weekly sessions, delivered both by staff and external 
experts. Staff are also encouraged to attend external training as appropriate to their 
role, to ensure their practice remains up-to-date.  

All teachers at Oakfield Lodge School are expected to establish and maintain positive 
relationships with students and to constantly and explicitly maintain the highest 
expectations of all learners under their guidance. Fair and equal opportunity is given 
to all learners and behaviour for learning is managed through the school policy. 
Students are recognised and rewarded for achievement wherever possible, furthering 
good relationships and fostering a positive attitude towards learning in students. 
Misbehaviour is tackled swiftly and proportionately, according to the school Behaviour 
Management Policy. Staff are expected to deal effectively with low-level misbehaviour, 
to avoid escalation and maintain the highest standards. 

Teaching Assistants and other adult professionals are deployed in a variety of ways. 
Sometimes they will work with individuals, sometimes with small groups, according to 
need and are fully involved in the delivery of support programmes.  



Oakfield Lodge School conducts detailed baseline assessments with students on 
entry, in order to ascertain an accurate picture of starting points, and to build on 
individual strength and need accordingly. At Oakfield Lodge School, great care is 
taken to deploy chunked, multi-intelligence activities using a range of multi-sensory 
input, as well as ensuring every learners’ needs are met. All staff are expected to foster 
independence in the learners. Whilst clear openings and reviews are imperative to the 
beginning and ending of every lesson, constant review, mini-plenaries, thinking time 
and open-ended questions are expected within the lesson, to ensure learning is secure 
and ready to be built on next time.  

Assessment for Learning is a key feature of lessons at Oakfield Lodge School. Student 
self-review, self-awareness and metacognition are actively explored with learners, to 
enable them to further understand their strengths and areas for development. Learning 
objectives and outcomes are clearly conveyed and linked to measurable success 
criteria, with which students can readily identify, so that they know, at all times, how 
closely they are meeting learning targets. 

Learning experiences at Oakfield Lodge School include: 

 individual and group investigation 

 problem solving 

 scientific activities 

 debate, discussion, role play and presentations 

 application of ICT 

 team-based activities 

 design and production 

 field work and educational visits 

 physical education 

 questioning and reflecting 
 

The Classroom: A Positive Learning Environment 
 
All staff at Oakfield Lodge School are expected to maintain highest standards in the 
learning environment, fostering inspiration with peripheral, affirming messages. 
Tidiness, cleanliness and good organisation should be evident in all classrooms at all 
times. Displays are regarded as crucial to learning at Oakfield Lodge. Displays should 
be accurate, inviting and should cover the following purposes:  
 

 Engage learning by student ownership 

 Contribute to the learning taking place 

 Keep learning in mind 

 Raise expectations 

 Encourage independence 

 Celebrate success – individual, group and whole-class 
 

Staff are also expected to ensure that student work, and school protocol posters (such 
as expectations around attendance and behaviour) are clearly displayed in all rooms. 
 

 



Monitoring Teaching and Learning  
 

A positive, supportive approach to monitoring standards within the classroom is 
fostered by senior leaders at Oakfield Lodge School. Through INSET, peer-coaching, 
general performance management and the formal Appraisal process, staff are given 
great scope to reflect on their practice and self-assess their strengths and areas for 
development, resulting in a cycle of continuous improvement.   

A cycle of observation, learning walks, and other monitoring processes are published 
to all staff. Lesson observations are completed in line with normal expectations agreed 
with professional bodies.  Lessons are no longer graded but an evaluation is 
completed to state whether the lesson is ‘Exceeding Expectations, Meeting 
Expectations, Below Expectations or Requires Improvement’. Quality assurance of 
those monitoring lessons are checked with external agencies such as Local Authority 
Officers and members of the Management Committee. 

Evidence of planning for the current week must be available.  This will depend on the 

method used by the member of staff (e.g teacher planner, electronic summary).  As a 

minimum expectation teachers’ planners should explicitly state the learning objectives 

and outcomes for the lesson with clear evidence to support differentiation.  

For formal observations colleagues are encouraged to complete the detailed lesson 
planning sheets, in which they can clearly convey the full picture of lessons planned. 
Teacher Files are checked as part of a lesson observation. Student Progress Data 
Sheets are to be completed and provided by colleagues to an observer, to provide a 
clear picture of student progress over time.  

Detailed, confidential feedback is always given to colleagues following a lesson 
observation, accompanied by detailed notes, both to celebrate success and offer 
support for further professional development. This is a crucial part of the observation 
process. Feedback discussions are also recorded with key areas to develop and ideas 
for sharing good practice. The Senior Leader in charge of Teaching and Learning 
maintains termly and annual records of the overall picture of Teaching at Oakfield 
Lodge School, ensuring appropriate action can be taken to maintain a cycle of 
continuous improvement, such as ensuring in-house INSET meets need.  

 

Reading, Writing, Communication and Maths Skills 

Oakfield Lodge School places great emphasis on the importance of cross-curricular 

skills, particularly in literacy and numeracy. It is particularly important that our students, 

with varying experiences of education, see the relevance of, and have opportunities 

to apply, these key skills to their whole curriculum, academic and vocational.  

The Co-ordinators in Literacy and in Numeracy monitor the delivery of these areas 

across the curriculum and provide support for staff in the delivery of these areas.  

 

The Role of Parents / Carers 



Parents/carers have a fundamental role in progressing their children’s learning, in all 

respects. 

A robust structure of regular progress review meetings, attended by the student, 

parent and other appropriate personnel, is well established at Oakfield Lodge School, 

in which academic, personal and social progress is reviewed and analysed to ensure 

continued success no matter how long their child has attended the school. 

Parents/carers are responsible for ensuring that children attend school every day. 

Information is regularly shared with guardians, as to the proven impact of even minimal 

absence on learning and the ensuing gaps in knowledge which soon appear. Parents 

are advised clearly and regularly not to book holidays during term time, as permission 

will not be granted and the student’s absence will be recorded as unauthorised.  

The Role of the Management Committee 

The management committee determine, support, monitor and review the Oakfield 

Lodges’ policies on teaching and learning. In particular, they: 

 Support the use of appropriate teaching strategies by allocating resources 
effectively 

 Ensure that the school buildings and premises are effective in supporting 
successful teaching and learning 

 Monitor teaching strategies in the light of health and safety regulations 

 Monitor the effectiveness of teaching and learning philosophy and practice in 
terms of raising pupil attainment and achievement 

 Ensure that staff development is supported and that Appraisal policies promote 
excellent teaching and learning 

 Monitor the effectiveness of teaching and learning policies through school self-
review processes. These include the Head teachers’ reports to the 
management committee, and the work of the Teaching and Learning and 
Curriculum sub-committees. 

 

 

 

 

 

 

Monitoring and Support  



 

Learning Walks 

 

Learning Walks consist of informal lesson observations which look at Behaviour for 

Learning, Differentiation, Utilising resources, Questioning, Planning and Expectations 

and Building Learning Power.  For each Learning Walk there will be a focus which will 

be shared with staff each half term.   As well as informal observations students will be 

interviewed during the lessons and Teacher File checks will be carried out. 

 

Formal Lesson Observations: 

 

These are carried out as agreed with your Line Manager in Appraisal Meetings.   

 

Book scrutiny: 

 

Book Scrutiny will take place once a term. This will be used in conjunction with 

Learning Walk feedback and Data to show student progress and identify priorities for 

the following half term. 

 

Teacher Files: 

 

Every member of staff must have a folder containing relevant information on each 

class taught.  This file should be used during the planning of lessons to ensure that 

challenge is appropriate. It will also show how the teacher is planning for progress. 

Teachers files should include: 

 Latest SIMS Data sheet (Internal tracking data may also be used if this supports 

expected progress) 

 Seating plans containing details for each student -Initials of student, Groups 

(SEND, PP, FSM, PA, LA), Reading age, Working at Grade and 

Target/Predicted Grade 

 Student support plans relating to relevant students 

 Schemes of work for each Key Stage must be evident. 

 



Quality First Teaching-Top Tips 
 

Am I smiling? 

Is the room welcoming and friendly and pleasant-smelling? 

Are there plants, learning support and affirming messages? 

Have I welcomed the students? 

Can I exchange a little polite banter? 

Am I engaging them as they walk in? 

 

Are there a variety of activities built in to the lesson plan? 

Have I set an appropriate challenge? For all abilities? 

Will the students have some choices (but not decision-making)? 

Have I planned for differentiating? 

Are we going to have fun as we learn? 

Is the lesson relevant to their world? 

Are mistakes OK, both for my students and for me? 

Are my students going to be emotionally safe? 

 

Am I demonstrating a passion for my subject? 

Am I demonstrating a passion for learning? 

Am I demonstrating a passion for them to succeed? In life as well as in this lesson? 

Am I willing to compromise – if it’s appropriate? 

Do I expect the best at all times? Do I celebrate success? 

Do I model what I expect? 

Do the students know I care? 

 

Have I recapped prior learning and linked it to today’s lesson? 

Do the students know why they are doing things (objectives / outcomes)? 

Are tasks varied, stimulating and chunked? 

Do I deal with low-level behaviour quickly and proportionately? 

Am I always in control? 

Am I making use of progress data? 

Do the students know their current attainment and how to progress? 

Do the students have thinking time? 

How effective is my questioning? 

Do I model / scaffold / guide the learning? 

How well do I cater for pupils with SEN? How am I accelerating their progress? 

Do I liaise effectively with my TA? 

Am I capitalising on students’ gifts and talents beyond the lesson/classroom? 

Have I recapped the learning and linked it to the next lesson? 

 

 

 



Assessment, Recording and Reporting 

 

Using data to inform teaching and improve progress  

 

 

 

 

 

 

 

 

 

 

  

 

 

Assessment is ongoing at Oakfield Lodge School.  Once, every half term, an 

assessment takes place in subject areas where the result from this is then recorded 

on SIMS and formally reported to parents/carers in a short data report each term and 

written report and through progress review meetings.    

The working at grades reported are as follows: 

GCSE – 9-1.  Each grade is subdivided with a 0.3, .0.6 and 0.9 depending on how 
confidently the student has evidenced the Grade.   

BTEC –Level 1 Pass/2 Distinction* - Pass.   

Functional Skills – The Level, ie 1 or 2, with a Pass or Working Towards Grade is 
reported. 

 

 

 

 

Where are pupils at in 

terms of their 

learning? 

Knowledge of 

attainment 
Pedagogy 

Where do you want the 

pupils to be? 

Learning Objectives 

Review and reflection 

on own strategies 

How do you know 

when they’ve got 

there? 

Success criteria / 

outcomes 

Target-setting 



Written Comments for Reports 

All comments should include information on the content that has been covered 

during the half term, a comment on their attendance to lessons with two strengths 

and one target.  The comments should be addressed to the student. 

As well as reporting on the current working at grade, students’ attitude to learning for 

each subject is reported on using the following system: 

4. Consistently exceeding expectations 

3. Consistently meeting expectations 

2. Inconsistently meeting expectations 

1. Consistently below expectations 



Presenting Written Work 

 Write in blue or black ink. 

 Draw in Pencil. 

 Underline headings. 

 When starting a new piece of work put the date, a title and the lesson 

objective. 

 Always keep work neat and tidy, people should be able to read your 

handwriting.  You may be asked to re-write untidy work. 

 When you finish a piece of work, leave two lines and begin the next.  Don’t 

waste space in your book or you will be asked to go back and fill it. 

 

Literacy Marking 

Correction Code 

^  - Letter/word missing 

C  - Capital letter – needed/misused 

Sp  -  Spelling needs checking 

NP or // - New paragraph needed 

_____ - Silly, nonsense 

?  - Unclear, confusing 

P  - Punctuation needed/misused 

T  - Wrong tense used 

NL  - New line needed 

*   - See comment next to * below 

G  - Grammar error/inappropriate language 

- Errors will be circled and have the code either next to them or in the 

margin 

 



 

 
 
 
 
 
 
 
 
 

Appendicies



Oakfield Lodge Book Scrutiny 
Assessment 

Subject Monitoring 

Date: Year:  Subject:  Teacher:  

 
Expectations: 
 

 Books must be marked at least every week 

 Assessment must be dated 

 Use STAR Marking Sheets 

 Consistency of presentation (Date, title, LO, Assessment Recording, etc.) 
 

 Student Yes  No Comments 

Marking is clear and up to date 
(within the past week) 

ALL MARKING IS DATED 

     

     

     

     

Comments are diagnostic and 
make clear how to improve 

USE OF STAR MARKING SHEETS 

     

     

     

     

Was sample submitted on time? 

     

     

     

     

Poor presentation has been 
highlighted  (TITLES, 

DATES,UNDERLINED) 

     

     

     

     

Teachers are marking using the 
‘literacy marking symbols’ to 

improve student literacy  

     

     

     

     

Evidence of meeting student 
needs / differentiation 

     

     

     

     

Targets: 
 
 



DISCOVER Teaching & Learning Lesson Observation

DETERMINE  
Clear planning & students are appropriately challenged to 
encourage high engagement. STUDENTS ARE ON TASK & 
RESOURCES ARE USED TO EFFECTIVELY ENGAGE THE 
STUDENTS 

 

IDENTIFY 
Lesson objectives are clearly displayed and students 
understand what is expected of them and what they are 
learning . 

 
 
 
 
 

SOLUTIONS THAT STRETCH 
Differentiation is clearly evident within lessons.  It is clear 
that the teacher has planned for the range of needs. 

 
 
 
 
 

CREATING POSITIVE LEARNING ENVIRONMENT  
Positive learning environment-classroom has work displayed, 
behaviour posters and celebrating achievement. 

 
 
 
 
 

ONGOING 
Teacher communicates subject knowledge in an effective 
way to all students. DISCOVER Teaching & Learning Lesson 
Observation Clear explanations are given and misconceptions 
are addressed. 

 
 
 
 
 

VERIFY SUCCESS 
Checking understanding and given specific and clear 
feedback. Books marked at least every week and detailed 
STAR Marking fortnightly. 

 
 
 
 
 

ENCOURAGEMENT 
High expectations from the teacher-Use of positive praise.  
The focus is on rewarding the positive choices. 

 
 
 
 
 

REMOVING NEGATIVE BEHAVIOUR 
ENGAGE agreement used to encourage good behaviour.  All 
students to progress within the lesson due to following the 
behaviour policy. 

 

Strengths of the lesson: 
 
 
 

Next steps for development: 
 
 
 

Lesson Evaluation: EXCEEDING MEETING BELOW REQUIRES IMPROVEMENT 

Class: 
 

Date: Teacher/Support: 
Observer: 

No. in Class: PP: FSM: SEND: Gender: 







 

 

 
 

Differentiation by Task (Tick) 

Clearly differentiated tasks are implemented to meet the needs 

of all children including SEND, EAL, G&T,PP 

 

Tasks are catered to different learning styles such as kinaesthetic, 

visual, auditory and logical learners.  

 

A wide range of materials are implemented into the tasks to 

support differentiation and the task outcomes.  

 

Tasks are related to the interests, backgrounds, and needs of 

individual learners. Roles may be offered to individual learners 

 

Differentiation by Outcome (Tick) 

Flexible success criteria offered dependent upon the students 

learning stage 

 

All students are offered the opportunity to maximise progression – 

no ceiling is placed on learning 

 

Outcomes clearly reflect the abilities of the learners, and 

demonstrate logical progression 

 

A range of modes are offered to demonstrate progression – e.g. 

written, spoken, typed, presented, recorded, acted, etc 

 

Planning for Differentiation (Tick) 

Objectives focus on learning 

achieved, rather than tasks 

completed 

 

Opportunities taken to build 

learning skills (e.g. Lighthouse) 

 

Objectives are differentiated/ 

range of depth for learners at 

different stages 

 

Student groupings/ seating 

plans cater for individual needs 

and skill sets of children 

 

Tasks tailored to needs of EAL, 

G+T, SEND students 

 

Student IEP strategies 

embedded in planning 

 

Differentiation by Pace (Tick) 

Activities attempted in varied 

time frames, flexibility with the 

time available 

 

Appropriately challenging 

extension/enrichment 

opportunities available for 

students who quickly grasp 

concepts 

 

Steps taken to aid students who 

do not grasp concepts in the 

planned time (e.g. further 

discussion/ scaffold/ model 

and/or ‘Now’ comment in 

marking 

 

AfL/plenaries utilised to monitor 

learning of each student  

 

Differentiation Checklist 
 

 

 
Teacher____________________________ 

 

Class  ______________________________ 

 

Date: ______________________________ 

 

Differentiation by Support (Tick) 

Appropriate teacher/LSA support with tasks where necessary  

Appropriate models provided for students where necessary  

Appropriate scaffolds provided for students where necessary  

Further explanations/ examples offered for where necessary  

Advanced students learning/working independently  

Differentiation in Questioning/Dialogue/Feedback (Tick) 

Tailors questions to students’ differing knowledge and abilities  

Targeted questioning dependent upon varied needs, e.g. asking 

‘passenger’ students to respond. 

 

Varied assessment opportunities offered dependent upon needs 

and abilities e.g. open evaluation peer assessment for HAP. 

 

Marking appropriately challenges students to respond and 

reflect, offering logical next steps 

 



 

 

 

 
 

 

 

Planning  (Tick) 

Lesson planning shows a clear and logical learning journey, 

which is adequately ‘stepped’ in order to reach objectives 

 

Objectives are clear, relevant, and are shared with students. 

Students understand what they have to do 

 

The lesson incorporates a range of different tasks for a range of 

different learning styles, as appropriate 

 

There is an element of flexibility regarding the lesson plan, as the 

teacher allows for different speeds/abilities in the class 

 

 

Expectations (Tick) 

There are high expectations of attendance – attendance rates 

are high and frequent absence is addressed appropriately 

 

There are high expectations of punctuality – punctuality is good 

and lateness is addressed appropriately 

 

There are high expectations in terms of student tidiness – the 

teacher addresses issues with uniform/ messy workspaces 

 

There are high expectations in terms of preparedness for learning 

– the teacher addresses where students do not have equipment/ 

stationary, etc. 

 

There is clear evidence of the 

teacher planning appropriate 

questions and AfL opportunities 

 

 

Paper resources are ready and 

they are appropriate/ 

engaging 

 

 

Material resources are ready 

and easily accessible, e.g. 

paper, pencils, books etc. 

 

 

Planning and Expectations 

Checklist 
 

                                  
Teacher____________________________ 

 

Class_______________________________ 

 

Date_______________________________ 

 

The teacher demonstrates high 

expectations of behaviour. 

Minor behaviour issues are dealt 

with quickly and appropriately 

 

The teacher holds excellent 

relationships with students – it is 

clear that students respect their 

teacher 

 

The relationship between 

teacher and students is 

appropriate. Teacher pitches at 

the right level of formality. 

 

There is a back-up plan in case of unforeseen issues, e.g. a paper 

alternative in case of technological issues 

 

Teacher shows the ability to make timely and appropriate 

alterations to the lesson plan where needed 

 

Planning shows evidence of clear formative and summative 

assessment taking place – the teacher has a clear knowledge of 

where gaps in the learning are 

 

The lesson is heavily related to the curriculum – the teacher 

clearly knows what the students need to know 

 

 

Visible structures are in place to support learning and behaviour, 

e.g. up-to-date behaviour charts, posters etc. 

 

The teacher models appropriate expectations, e.g. tidiness, 

cleanliness, use of standard English etc. 

 

Students seem aware of the teachers’ rules regarding 

expectations.  

 

 

It is clear that the teacher and support staff are held in high-

esteem in the classroom. There is mutual respect. 

 

 



 

 

 

 
 

 

 

 

Expectations (Tick) 

The Teacher has clear rules and routines for behaviour in the 

classroom. 

 

Responsibility is taken for promoting good and courteous 

behaviour in accordance to the behaviour policy. 

 

Clear boundaries are set and reinforced throughout the lesson.  

The Teacher has high expectations of behaviour and establishes 

a framework for discipline using a range of strategies consistently 

and fairly. 

 

Relationships for Learning (Tick) 

The Teacher ‘meets and greets’ the student at the classroom 

door to ensure a prompt and positive start to the lesson. 

 

Students support prompt starts to lessons, enabling the learning 

of themselves and others. 

 

Students conduct themselves sensibly in lessons, respecting every 

student’s right to learn. 

 

Effective use of the TA to support students, if they need to be 

taken out of the classroom/brought back to the classroom. 

 

 

Strategies to promote 

Behaviour for Learning 

(Tick) 

The teacher uses praise to 

encourage positive behaviour 

within the classroom. 

 

Sanctions are used if the 

Teacher feels that the 

behaviour is below expected.  

 

The Teacher uses the reward 

system consistently and fairly 

with justification.  

 

Behaviour for Learning 
 

 

 
Teacher____________________________ 

 

Class_______________________________ 

 

Date_______________________________ 

 

Monitoring Behaviour for 

Learning 

(Tick) 

Incidents within the classroom 

are logged consistently on 

CPOMs 

 

Attainable targets have been 

set for behaviour based on 

individual students’ 

circumstances. 

 

The Teacher uses SIMs to log 

‘Lates’ and add information 

regarding the nature of the late 

mark. 

 

Learning Environment (Tick) 

Are the behaviour expectations clearly displayed in the 

classroom? 

 

Student work is displayed in the classroom to celebrate success 

and achievement. 

 

Students know the class routines and show respect for them. 

 

 

The Teacher promotes high standards of tidiness.  The classroom 

is kept clean and tidy to discourage negative behaviours. 

 

 

Teaching to promote B4L (Tick) 

Students are challenged for behaviour that detracts from 

learning. 

 

There are clear boundaries that are reinforced regularly.  

A range of challenging and engaging tasks/activities that allow 

for all to succeed and make progress. 

 

The Teacher acts decisively when necessary.  

The Teacher manages the classes effectively using approaches 

that are appropriate to students’ need in order to involve and 

motivate them. 

 



 

 

 

 
 

 
 

Engaging through Environment (Tick) 

Learning space is vibrant, engaging, and safe. This seems like a 

ready and exciting environment for learning 

 

The teacher maintains high expectations of the students. These 

expectations have clearly been shared and understood 

 

The teacher is positive, engaging, and enthusiastic. Factors such 

as body language, facial expression, and tone aid engagement 

 

There is a general sense of communal belonging and respect in 

the classroom. Everyone seems comfortable. 

 

Engaging through Motivation (Tick) 

Student interest is aroused through some sense of mystery, 

novelty, or curiosity. 

 

The lesson is not overly teacher-driven. There is some level of 

student autonomy, discussion, choice. 

 

There is a clear sense of reward for learning, be this extrinsic or 

intrinsic. Students get something from taking part and engaging. 

 

Students are given the opportunity to explore and think critically, 

challenge motivates them to continue. 

 

Planning for Engagement (Tick) 

The pace of the lesson is 

appropriate, content is 

adequately covered but tasks 

do not drag on 

 

Enrichment/extension 

opportunities are planned for 

those who grasp concepts 

quickly 

 

It is clear that the teacher is 

well-versed in the topic and has 

deliberately researched 

interesting/ engaging elements 

 

Planning is flexible in response to 

the students’ engagement 

 

Addressing Apathy (Tick) 

The teacher is quick to notice 

apathy around the classroom 

 

The teacher is able to address 

apathy in a firm but fair manner 

 

The teacher is able to identify/ 

understand the root cause of 

apathy towards learning 

 

There is evidence of apathetic 

students becoming engaged in 

learning, or the teacher 

responding to continual apathy 

accordingly  

 

Engagement Checklist 
 

                                  
 
Teacher____________________________ 

 

Class_______________________________ 

 

Date_______________________________ 

Engaging through Experience (Tick) 

The lesson is hands on – the students are actively involved in their 

own learning. 

 

The lesson contains collaborative elements. It is clear that the 

students learn from one another. 

 

Learning styles suit the learners’ preferences, e.g. visual, auditory, 

kinaesthetic, interpersonal tasks etc. included appropriately. 

 

The lesson has clearly been differentiated appropriately for the 

range of needs and interests in the classroom. 

 

Engaging through Meaning (Tick) 

It is clear that the learning is important to the subject/ 

accreditation. The reasons for learning have been clearly stated 

and understood 

 

The learning has personal meaning/ connects to real life. This 

may be through contextualising key subject matter, or relating 

topics to the local areas in which students live. 

 

Where appropriate, learning is related to the interests of the 

students. 

 



 

 

 
 

Questioning to Gauge Understanding (Tick) 

Questioning enables teachers to check learners’ understanding 

of key concepts and subject matter 

 

Questioning used to baseline prior understanding and existing 

skills 

 

Questioning used to ascertain whether concepts have been 

grasped – evidence of flexibility where concepts not grasped  

 

Evidence of questions forming foundations of formative 

assessment – lesson course dependent upon student responses 

 

Questioning to Enhance Learning (Tick) 

Flexible success criteria offered dependent upon the students 

learning stage 

 

Evidence of questioning for clarification  

AfL questioning highly evident – ‘what have we learnt so far? 

Where are we in relation to our objectives? What do we still need 

to learn? 

 

Questions used to further student responses – e.g ‘Why? How?’  

Bloom’s Questioning (Tick) 

Learners asked to recall/ 

define/ remember 

 

Learners asked to describe/ 

compare/ contrast 

 

Learners asked to apply and 

make links 

 

Learners asked to analyse   

Learners asked to use their 

knowledge to synthesise/ 

create 

 

Learners asked to evaluate/ 

judge 

 

Questioning Checklist 

 

 
 
Teacher____________________________ 

 

Class_______________________________ 

 

Date_______________________________ 

 

Questioning to Develop 

Critical Thinking 

(Tick) 

Teacher asks ‘could’, ‘might’, 

‘may’ and ‘if’ questions to 

broaden possibilities 

 

Teacher questions students for 

proof – ‘how do you know?’ 

 

Teacher promotes meta-

learning by questioning students 

on their own learning processes 

and patterns 

 

Students given adequate time 

to consider questions and 

formulate responses (e.g. 10 

second pause as opposed to 2 

second pause) 

 

Questioning for Encouragement (Tick) 

Questioning used to recap prior knowledge and demonstrate 

what students have already learnt 

 

Questioning used as a behaviour management tool – e.g. the 

teacher asks a question to a disruptive student 

 

Teacher builds confidence of students by targeting questions at 

students who may know the answer 

 

Questioning includes references to students’ personalities, 

contexts, or interests, to promote engagement 

 

Questioning used to reinforce positive behaviour – ‘why am I 

pleased with this?’ 

 

Differentiation of Questioning (Tick) 

Evidence of more closed, simple questioning for less advanced 

students 

 

Evidence of more open, expansive questioning for more 

advanced students 

 

Questioning used to challenge/enrich what students feel they 

have learnt, e.g. ‘is it?’ ‘how can you prove it?’ 

 

Variation in language used in questioning relevant to 

age/comprehension level 

 

Questioning tailored to needs of LE, EAL, G+T, SEN students  



 

 

 

 
 
 

 

Building Resilience (Tick) 

Students demonstrate that they are willing to have a go at tasks 

– they are quick to start tasks and seem keen to learn 

 

Students are not afraid to get things wrong. They take risks in their 

learning, and there is respect for those that try 

 

The teacher actively intervenes when students seem at risk of 

giving up or do not seem willing to attempt tasks 

 

It is clear that students deem mistakes as an important part of 

the learning process 

 

Building Resourcefulness (Tick) 

Students are curious learners, who question ideas and 

autonomously attempt to find out more 

 

Students make links between what they have learnt before and 

new learning 

 

Students have vivid imaginations, and can use their creativity to 

add new depth to tasks and their learning 

 

A clear culture of reasoning has been built, with students 

endeavouring to understand the ‘why’ and how’ of topics 

 

Planning for BLP (Tick) 

Opportunities are provided, 

where appropriate, for students 

to lead their own learning 

 

Objectives become an active 

part of the lesson – students 

understand what they are 

learning and why 

 

Time is allocated for mini-

plenaries and reflection, to 

allow students to comprehend 

their own learning. 

 

Building Learning Power 

Checklist 

 

 
 

Teacher____________________________ 

 

Class_______________________________ 

 

Date_______________________________ 

 

BLP Questioning/Dialogue (Tick) 

Where possible, teacher 

questioning leads towards what 

‘might be’ or ‘could be’ as 

opposed to ‘is’ 

 

Teachers and TAs praise effort 

and learning, as opposed to 

attainment or ability 

 

Teachers rarely dictate 

information, there is clear 

evidence of students finding out 

for themselves. 

 

Building Reciprocity (Tick) 

Students are keen collaborators. When given the opportunities to 

work together, they do so willingly and effectively 

 

Students show empathy; they are able to put themselves in the 

shoes of others (e.g. classmates, teacher, characters) 

 

Students demonstrate strong listening skills – they are active 

listeners who can easily recall what they have been told 

 

Students are strong imitators. The teacher provides them with 

appropriate models, which they are able to imitate well 

 

Building Reflectiveness (Tick) 

There are clear meta-learning opportunities. Students show a 

willingness to reflect on their own and their peers’ learning. 

 

Students are given opportunities to plan, and do so in organised 

and rational ways 

 

Students can distil information and skills, they know which 

knowledge and ideas to use at the correct times 

 

Students show a willingness to revise topics and their learning. 

They have developed skilful strategies to do so 

 



 

 

 

 
 

 
 

Utilising Material Resources (Tick) 

The classroom is fit-for-purpose. The space is utilised in the most 

logical way to maximise learning 

 

Seating plans are used appropriately in order to enhance 

learning, engagement, and behaviour 

 

The classroom space is tidy and organised systematically – the 

teacher clearly models structure and order 

 

Resources such as student exercise books/ text books are clearly 

placed and labelled, in a bid to keep them accounted for and  

in good condition 

 

Utilising Support/TAs (Tick) 

Support staff have been adequately prepared for the lesson – 

there is the sense that they have prior awareness of the learning 

 

The teacher and support staff work cooperatively in the 

classroom – there is clear evidence of meaningful 

communication between teachers and support staff  

 

TAs are used to supplement, rather than replace teachers.   

TAs encourage students to build learning skills, e.g. questioning 

and resilience, rather than spoon-feeding answers too readily 

 

TAs improve engagement, 

when needed, for example 

through modelling desirable 

student behaviour (e.g. asking 

questions) 

 

TAs show an understanding of 

how students learn, and this is 

evident in their practice 

 

TAs intervene flexibly, as 

opposed to being used used 

merely to teach lower attaining 

students,  

 

Evidence of TAs being involved 

in formative assessment, and 

understanding which concepts 

have been grasped 

 

Utilising Resources 

Checklist 

 

                      
Teacher____________________________ 

 

Class_______________________________ 

 

Date_______________________________ 

 

Where appropriate, resources 

around the room (e.g. displays, 

writing mats, help-sheets) are 

integrated into the learning 

 

Worksheets and other resources 

are used appropriately and 

cost-effectively. For example, 

students do not become over-

burdened with unnecessary 

paper 

 

Technological resources are 

utilised e.g. students may use 

laptops etc. for word 

processing, or tablets for 

research. 

 

The teacher demonstrates ICT 

proficiency e.g. PowerPoint 

 

Resources are clearly valued – e.g. the teacher encourages that 

they are looked after, and has systems in place to ensure this 

 

Scaffolding and modelling resources are visible and students are 

aware of how they can use them e.g. number mats, counting 

aids. 

 

There is evidence of teachers sharing resources appropriately to 

prevent unnecessary duplication or disproportionate resource 

allocations between classrooms. 

 

TA clearly shown respect by the teacher and students, treated 

more like a ‘second teacher’ in the classroom 

 

TAs support behaviour where necessary, following the school 

behaviour policy to reinforce expectations 

 

Ensure that explicit connections are made between learning 

from everyday classroom teaching and structured interventions 

 

Use of TAs to deliver high-quality one-to-one and small group 

support using structured interventions 

 



 


